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generations of education reformers have sought to strengthen the ranks 
of public school teaching. And, almost always, their recommendations 
have included abolishing what is known as the single salary schedule, the 
nearly universal practice in public education of paying teachers not on 
the basis of performance, but strictly on the basis of the college credits 















































































































Figure 1. Evaluation Requirements of Untenured 













































































































Figure 2. Evaluation Requirements of Tenured 
Teachers in the 50 Largest U.S. School Systems*
Once a year (17 school districts)
Once every two years (6 school districts)
Once every three years (7 school districts)
Once every five years (6 school districts)
Not stated 


































































































































1. Knowledge	of	subject	matter ___________________ ___________________
2. Displays	interest	and	enthusiasm ___________________ ___________________
3. Shows	concern	for	the	student ___________________ ___________________
4. Lesson	preparation ___________________ ___________________
5. Ability	to	motivate	students ___________________ ___________________
6. Ability	to	maintain	student	interest ___________________ ___________________
7. Class	participation ___________________ ___________________
8. Classroom control ___________________ ___________________
9. Respect	for	teacher ___________________ ___________________
10. Poise	and	confidence	of	teacher ___________________ ___________________
11. Brings	class	to	initial	task	quickly ___________________ ___________________
12. Majority	of	students	on	task ___________________ ___________________
13. Has	minimal	interruptions	in	proceedings ___________________ ___________________
14. Treats students with respect ___________________ ___________________
15. Moves	to	confront	problems ___________________ ___________________
16. Seeks	outside	assistance	if	needed ___________________ ___________________
17. Reinforces	good	behavior ___________________ ___________________
18. Conducts	herself/himself	in	a	professional	manner ___________________ ___________________
19. Follows	school	policy/procedure ___________________ ___________________
























































































Source:	Adapted	from	Enhancing Professional Practice: A Framework 
for Teaching, 2nd Edition	(pp.	3–4),	by	Charlotte	Danielson,	2007,	
Alexandria,	VA:	ASCD.	©	2007	by	ASCD.	Reprinted	with	permission.	
www.ascd.org.


















































































































danielson Rubric for Rating Teachers’ Ability to Engage Students in Learning
Element
Level of Performance









































































































Source:	From	Enhancing Professional Practice: A Framework for Teaching, 2nd Edition	(p.	85),	by	Charlotte	Danielson,	2007,	Alexandria,	VA:	ASCD.	
©	2007	by	ASCD.	Reprinted	with	permission.	www.ascd.org.
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Connecticut has been in the forefront of teacher evaluation 
since 1989, when it created the nation’s first statewide teacher 
evaluation system to help raise the quality of teachers being 
licensed in the state. 
The Connecticut Beginning Educator Support and Training 
Program (BEST) combines two years of mentoring and 
training for every new Connecticut teacher with an evaluation 
of the teacher’s performance against statewide instructional 
standards. Teachers must earn a satisfactory rating on the 
evaluation in order to become fully licensed.
The evaluations are based on portfolios that second-year 
teachers assemble to chronicle their instruction and their 
students’ learning in a unit of instruction five to eight hours 
long. The portfolios include a description of the demographics 
and academic background of the class, unit goals, daily logs of 
activities, student work with teacher feedback, and a reflective 
analysis. Teachers must also submit a videotape of at least 20 
minutes of instruction to supplement the written documents.
Each portfolio is scored by three state-trained evaluators, and 
failing portfolios are rescored by a fourth evaluator. Scorers 
must go through four days of training and demonstrate an 
ability to score portfolios accurately before participating in the 
program. They then spend about two weeks during the summer 
scoring portfolios, earning stipends of $100 a day.
The scorers evaluate the portfolios from four perspectives: 
instructional design; instructional implementation; assessment of 
learning; and teachers’ ability to analyze teaching and learning.
The scorers, who are experienced classroom teachers from 
the same discipline area as the beginning teachers, rate 
teachers’ abilities in each of the four areas on a scale of 1-to-4; 
1 represents “conditional” performance, 2 is “competent,” 3 
“proficient,” and 4 “advanced.”
Scorers then assign an overall rating, again on a 1-to-4 scale. 
A score of 2 or above is required for full licensure. Those who 
receive a score of 1 on their portfolios are able to take part 
in the BEST program for a third year and receive additional 
mentoring and submit another portfolio. Those who don’t earn 
a passing score the second time through the process are no 
longer eligible to teach in Connecticut public schools.
Some 1,800 teachers a year take part in the BEST program, at 
an annual cost to the state of $3.65 million, or just over $2,000 
per teacher.
Eighty-eight percent of the portfolios received by Connecticut 
officials in 2003 and 2004 received passing scores. And 
because teachers are able to spend an additional year in the 
program and submit a second portfolio, only 44 out of 3,544 
teachers failed the evaluation during those years.
Researchers say it’s impossible to distinguish the impact of 
the BEST evaluations on teacher quality from the mentoring 
and other steps Connecticut has taken to bolster teaching in 
its public schools. But state officials nonetheless have been 
pleased with the program. Scores on the portfolios are high, 
says Catherine Fiske Natale, director of educator support and 
assessment for the Connecticut State Department of Education, 
because teachers understand the state’s standards and have 
incorporated them in their instruction, and because the mentor 
teachers who support new teachers as part of the program are 
skilled. “We’ve seen performance levels [of teachers who are 
mentored] shoot up,” says Natale. “We look at that as a sign of 
success.”
Teachers in the program are also enthusiastic about it.
More than 90 percent of beginning teachers tell state 
education officials that the BEST program improves their 
teaching. The teachers who participate in BEST as mentors 
and evaluators also give the program equally high marks. In 
surveys, 80 percent of mentors and 90 percent of scorers say 
their roles in BEST have made them better teachers. Becky 
Wentworth, a fifth-grade teacher at Windermere School in 
Ellington, says that evaluating the Connecticut portfolios 
enables teachers to re-examine their practices and work 
toward improving them. “It helps because I look at my teaching 
differently,” she says. “I’m more thoughtful about my own 
work.”
There’s some evidence that the program also has helped in 
other ways. A 2002 study by Michigan State University professor 
Peter Youngs found that the BEST program and higher teacher 
salaries combined to keep teacher attrition in the Bristol and 
New Britain school districts low. Some 87 percent of teachers in 
Bristol and 91 percent of those in New Britain stay through their 
first three years, compared to as few as 70 percent in some 
urban districts nationally.*
New Mexico and Wisconsin recently have introduced 
portfolio-based evaluations of new teachers similar to 
Connecticut’s.
Scaling Up: Connecticut Beginning Educator Support and Training Program









































































































































































































































































































































































































In schools using the Teacher Advancement Program, 
teachers are evaluated at least three times a year against 
TAP’s teaching standards by teams of “master” and “mentor” 
teachers that TAP trains to use the organization’s evaluation 
rubrics.
Last fall at DC Preparatory Academy, a charter middle school 
in the District of Columbia, master teacher, Mary Kate Hughes, 
and mentor teacher Cassie Meltzer met with fifth-grade 
teacher Katie Gillespie in her empty classroom to discuss a 
reading lesson Gillespie would teach later in the day on the 
value to readers of making predictions about what’s likely to 
happen next in the stories they are reading. The meeting was 
the first step in Gillespie’s first formal evaluation of the school 
year.
Working off of a standard form that she had completed, 
Gillespie walked her colleagues through the lesson she 
planned to teach, detailing what she wanted to accomplish 
and how she planned to do it.
Hughes and Meltzer peppered her with questions. Was she 
making sure she explained why predictions are an effective 
reading strategy? What’s the difference between a good 
prediction and a mediocre one? How would she make the 
distinction clear to her students? Meltzer suggested that she 
refer to meteorologists on the local television news to make 
the point that predictions are sometimes right, sometimes 
wrong.
An hour later, Meltzer and Hughes and a third TAP-trained 
evaluator, administrator Katie Severn, sat in the back of 
Gillespie’s class as she moved through a “mini-lesson,” a 
“read-aloud,” silent reading, and work by students working 
in teams—all designed to teach students the value of 
readers making predictions. Meltzer, Hughes, and Severn 
took volumes of notes on everything that transpired in the 
room.
Afterward, Severn and Meltzer met in the DC Prep cafeteria 
to debrief. They tallied the strengths and weaknesses of 
Gillespie’s lesson, landing on several things for her to work 
on: ensuring that classroom tasks are sequenced properly 
(Gillespie talked about the importance of making predictions 
and then had her students do silent reading without first giving 
them examples of different types of predictions); modeling 
more clearly for students how they should go about a task; 
and holding students accountable when they break class 
rules.
Meltzer would stress these skills in the regularly scheduled 
coaching she’d do with Gillespie until Gillespie’s next 
evaluation. Under TAP, every teacher has a mentor like 
Meltzer. They’re a constant presence in classes—taking 
notes, teaching model lessons, recommending reading 
materials, organizing observations of colleagues’ classes.
By the next day, Meltzer and Severn had written up their 
comments and discussed them with Gillespie, who shared 
her self-evaluation of the predictions lesson. The meeting 
ended with praise for Gillespie’s strengths and a plan for 
improvement.
doing It Right: Teacher Advancement Program








































































































































































































School, School Leader Incentives





















































































































































Appendix. Standards-Based Teacher Evaluation Models
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Appendix. Standards-Based Teacher Evaluation Models (continued)
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